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Introduction 

 The evaluation schedule shown sets out the judgements that inspectors will make 
and report on from September 2009.  

Grade descriptors and outline guidance 

 Inspectors are required to weigh up the balance of evidence in a particular area and 
to consider it against the descriptors for outstanding, good, satisfactory or inadequate 
before making a judgement.  

 The grade descriptors and the associated outline guidance should be interpreted in 
the context of the particular school being inspected. Inspectors will interpret grade 
descriptors in relation to pupils’ age, stage and phase of education.  

 The outline guidance is not exhaustive but is intended to guide inspectors to the 
range and type of evidence they might collect.  

A guide to proportions  

The following table is taken from the Guide to Ofsted’s house style. It provides a description 
of numerical proportions when expressed in words. 

Proportion Description 

97–100% Vast/overwhelming majority or almost all 

80–96% Very large majority, most 

65–79% Large majority 

51–64% Majority 

35–49% Minority 

20–34% Small minority 

4–19% Very small minority, few 

0–3% Almost none/very few 
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Inspection judgement form 
Grades: 1 is outstanding; 2 is good; 3 is satisfactory; 4 is inadequate1 

 GRADE 

OVERALL EFFECTIVENESS: HOW GOOD IS THE SCHOOL?   
 
Outcomes for individuals and groups of pupils  

 
The school’s capacity for sustained improvement  

 
What does the school need to do to improve further?  

Recommendations and required actions 

 

Does this school require special measures or a notice to improve? 

 

No 

NtI 

SM 
 
OUTCOMES: HOW WELL ARE PUPILS DOING, TAKING ACCOUNT OF ANY VARIATION? 

Pupils’ achievement and the extent to which they enjoy their learning  

Taking into account: 

 Pupils’ attainment  

 

 The quality of pupils’ learning and their progress   

 The quality of learning for pupils with learning difficulties and/or disabilities and 
their progress  

 

The extent to which pupils feel safe  

Pupils’ behaviour  

The extent to which pupils adopt healthy lifestyles  

The extent to which pupils contribute to the school and wider community  

The extent to which pupils develop work-place and other skills that will contribute to 
their future economic well-being 

 

Taking into account: 

 Pupils’ attendance 

 

The extent of pupils’ spiritual, moral, social and cultural development  
 
HOW EFFECTIVE IS THE PROVISION? 

The quality of teaching  
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Taking into account: 

 The use of assessment to support learning  

 

The extent to which the curriculum meets pupils’ needs, including, where relevant, 
through partnerships 

 

The effectiveness of care, guidance and support  
 

HOW EFFECTIVE ARE LEADERSHIP AND MANAGEMENT? 

The effectiveness of leadership and management in embedding ambition and driving 
improvement 

 

Taking into account: 

 The leadership and management of teaching and learning 

 

The effectiveness of the governing body in challenging and supporting the school so 
that weaknesses are tackled decisively and statutory responsibilities met 

 

The effectiveness of the school’s engagement with parents and carers  

The effectiveness of partnerships in promoting learning and well-being   

The effectiveness with which the school promotes equal opportunity and tackles 
discrimination 

 

The effectiveness of safeguarding procedures  

The effectiveness with which the school promotes community cohesion  

The effectiveness with which the school deploys resources to achieve value for 
money 

 

 
HOW EFFECTIVE IS THE EARLY YEARS FOUNDATION STAGE? 

Overall effectiveness  

Taking into account: 

 Outcomes for children in the Early Years Foundation Stage 

 

 The quality of provision in the Early Years Foundation Stage  

 The effectiveness of leadership and management of the Early Years Foundation 
Stage 

 

 
HOW EFFECTIVE IS THE SIXTH FORM? 

Overall effectiveness  

Taking into account: 

 Outcomes for students in the sixth form 

 

 The quality of provision in the sixth form  

 The effectiveness of the leadership and management of the sixth form  
 
The effectiveness of the boarding provision  
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The effectiveness of the governing body in challenging and supporting the 
school so that weaknesses are tackled decisively and statutory 
responsibilities met 
Inspectors should evaluate: 

 how effectively governors help to shape the direction of the school 
 how rigorously governors and supervisory boards challenge and support leaders and 

managers, holding them to account for tackling weaknesses and further improving 
outcomes for all pupils 

 how well governors, supervisory boards and any joint committee(s) fulfil their 
statutory responsibilities. 

Outline guidance  
Definitions of the role of governors are set out in legislation. The way in which the role of the 
governing body, supervisory board, or academy’s Trust is interpreted can vary in relation to 
school size and type, and according to the experience and expertise of governors. Inspectors 
must judge how effectively these roles are interpreted in relation to the context of the 
particular school. 

If any judgement in the evaluation schedule is inadequate because of a breach of statutory 
requirements, inspectors should consider whether the school’s governance is inadequate. 

Inspectors should take account of: 

 the extent to which the school’s self-evaluation indicates compliance with statutory 
requirements 

 the rigour of the governing body’s procedures to ensure the health, safety and well-
being of staff and pupils 

 how effectively governors fulfil their duties to promote community cohesion and 
inclusive practice relating to special educational needs, race equality, disability and 
gender equality 

 how knowledgeable governors are of the work of the school, including its strengths 
and weaknesses, through their monitoring and evaluation of the school’s 
performance  

 how engaged governors are in actively setting priorities for improvement and how 
robustly they monitor and evaluate the impact of any improvement plans 

 how effectively the governing body ensures its skills and expertise are matched to 
the needs of the school and how effectively these are used to improve outcomes for 
pupils 

 the extent to which the governing body understands the school’s performance data 
and has an accurate picture of how well all the pupils are achieving compared with 
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those in other schools, as well as how different groups of pupils within the school are 
performing 

 how governors ensure that school targets are both achievable and sufficiently 
challenging to lead to and sustain improvement 

 governors’ understanding of barriers to learning, including attendance and behaviour 
issues, and what the school is doing to overcome them 

 how effectively and confidently governors develop and use their skills and knowledge 
to hold leaders to account for improvement by robustly challenging 
underperformance 

 how systematically governors consult and gather the views of users and 
stakeholders and how these views are taken into account in future planning.  

The effectiveness of the governing body in challenging and supporting the 
school so that weaknesses are tackled decisively and statutory 
responsibilities met: grade descriptors 

Outstanding 
(1) 

Governors make an exceptional contribution to the work and 
direction of the school. They have high levels of insight and are 
extremely well organised and thorough in their approach. They are 
vigorous in ensuring that all pupils and staff are safe. In discharging 
their statutory responsibilities, they have very robust systems for 
evaluating the effectiveness of their implementation, keeping the 
work of the school under review and acting upon their findings. 
Governors are innovative, flexible and adapt to new ideas quickly, 
supporting the work of the staff in improving outcomes for all pupils. 
They are confident in providing high levels of professional challenge 
to hold the school to account. Governors engage very effectively 
with parents, pupils and the staff as a whole and are well informed 
about users’ views of the school. They use these views to inform 
strategic priorities for development. 

Good 
(2) 

The governing body has the capacity to meet the school’s needs 
and is influential in determining the strategic direction of the school. 
Governors are rigorous in ensuring that pupils and staff are safe 
and discharge their statutory duties effectively. They are fully and 
systematically involved in evaluating the school. Their relationships 
with staff are constructive and they show determination in 
challenging and supporting the school in tackling weaknesses and 
so bringing about necessary improvements. Governors have clear 
systems for seeking the views of parents and pupils and 
mechanisms for acting on these. 

Satisfactory 
(3) 

Governors discharge their statutory responsibilities and ensure that 
pupils and staff are safe. They are well organised, are visible in the 
school community, and support staff and pupils. Most governors 
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know the strengths and weaknesses of the school, understand the 
challenges it faces and are directly involved in setting appropriate 
priorities for improvement. The governing body holds the school to 
account for tackling important weaknesses. Governors engage 
often with parents and pupils and respond quickly to their views and 
any significant concerns they may have.  

Inadequate 
(4) 

 The governing body has too little impact on the direction 
and work of the school.  

or 
 The governing body does not challenge the school to 

address weaknesses and bring about improvement. 
or 

 The governing body’s negligence in failing to meet its 
statutory requirements places the pupils’ achievement or 
well-being at risk.  

 
 

Summative judgements 

This final section draws together all the evidence and judgements made in the preceding 
sections of the evaluation schedule.  

The judgement for Outcomes for individuals and groups of pupils reflects how well the pupils 
are doing across all of the outcomes. 

The judgement for The school’s capacity for sustained improvement reflects the effectiveness 
of leadership and management in securing improvement in the past and ensuring the school 
will continue to make progress. 

These two judgements, alongside the judgements for each aspect of the quality of provision, 
inform the judgement Overall effectiveness. 

 

Outcomes for individuals and groups of pupils 
Inspectors should evaluate: 

 Outcomes for individuals and groups of pupils at all stages of their education. 
 

Outline guidance 
This is the ‘overall’ outcome judgement for pupils. Inspectors should weigh the significance of 
the separate emboldened judgements listed below: 
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 how well pupils achieve and enjoy their learning 
 the extent to which pupils feel safe 
 pupils’ behaviour 
 the extent to which pupils adopt healthy lifestyles 
 how well pupils contribute to the school and the wider community 
 how well pupils develop workplace and other skills that will contribute to their 

future economic well-being 
 pupils’ spiritual, moral, social and cultural development. 

Outcomes for individuals and groups of pupils: grade descriptors  
Outstanding 
(1) 
 

Achievement and at least one other prime judgement are 
outstanding and all other prime judgements are at least good. 
or 
Achievement is good and at least four of the remaining prime 
judgements, including behaviour, are outstanding. No prime 
judgement is less than good. 

Good  
(2) 

Achievement, behaviour, the extent to which pupils feel safe and at 
least one other prime judgement are good, with none inadequate. 
Some prime judgements may be outstanding. 

Satisfactory  
(3) 

All prime judgements are at least satisfactory and some may be 
good or better. 

Inadequate  
(4) 

One or more of the prime judgements is inadequate.  

 

The school’s capacity for sustained improvement 
Inspectors should evaluate the extent to which:  

 the school’s track record shows it has maintained outstanding performance or has 
been successful in improving teaching, other provision and outcomes for pupils since 
its last inspection  

 the school’s self-evaluation provides the school with an accurate appraisal of its 
effectiveness and its plans reflect what it needs to do to consolidate success and 
secure further improvement 

 the current leaders and managers are effective in tackling weaknesses and 
overcoming barriers to improvement. 
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Outline guidance 
Inspectors should take account of:  

 the extent to which there have been sustained improvements in outcomes for pupils, 
including those for individuals and different groups 

 the extent to which the school has met challenging targets, such as: statutory targets 
for attainment; specialist school targets; other targets, for example for attendance 

 progress in tackling the areas for improvement identified at the last inspection  
 the school’s success in achieving goals and improving areas of weakness it has 

identified for itself  
 the school’s response to any external evaluations such as those undertaken by the 

local authority and Ofsted survey inspections 
 the rigour with which leaders, managers and the governing body evaluate the 

school’s effectiveness in meeting the needs of all of its pupils 
 the degree to which leaders, managers and the governing body are self-critical when 

evaluating the school’s performance on local and national priorities compared with 
that of other schools 

 the extent to which self-evaluation is established across the school community, 
including the extent of the involvement of key partners 

 the clarity with which areas for improvement are identified 
 the effectiveness of leadership and management at all levels across all areas of the 

school’s work 
 the quality of the school’s current systems for managing performance and tackling 

areas of underperformance, particularly any weaknesses in the quality of teaching 
 

 the effectiveness of planning and professional development arrangements in 
improving the quality of teaching and other aspects of provision and in building 
capacity to sustain improvement; and how well leaders and managers promote the 
professional development of the whole school’s workforce and promote a suitable 
work/life balance for them. 

The school’s capacity for sustained improvement: grade descriptors 
Outstanding 
(1) 
 

 

The pursuit of excellence in all of the school’s activities over a 
considerable period of time has led to exceptional improvement, or has 
securely maintained and built on previously outstanding performance 
in key areas. Self-evaluation at all levels is grounded in sophisticated 
and accurate analysis and is used unflinchingly to compare 
performance against the most stretching of benchmarks and to plan 
accordingly. Leaders and managers embed ambition and drive and 
secure improvement highly effectively. Processes for managing the 



 10

performance of staff and for their professional development are used 
exceptionally well and systems to support the school’s further 
development are well established and accepted. 

Good 
(2) 

Action to overcome weaknesses in teaching, other provision and 
outcomes is likely to have been concerted and effective. Performance 
in key areas has crossed a grade boundary or has consolidated and 
improved on previously good or outstanding performance. Senior 
leaders, managers and the governing body have an accurate picture 
and understanding of the school’s strengths and weaknesses. Leaders 
and managers embed ambition and drive and secure improvement 
well. They articulate confidently and plan effectively what the school 
needs to do to improve further and have been successful in making 
and sustaining improvements. Management systems run smoothly.  

Satisfactory 
(3) 

The school has focused on improving areas of weakness in teaching, 
other provision and outcomes and there is a trend of improvement in 
key areas despite a few remaining weaknesses. Self-evaluation is 
broadly accurate but planning lacks sharpness about what the school 
needs to do to make significant progress. Leaders and managers 
embed ambition and drive and secure improvement satisfactorily. 
Essential systems are embedded sufficiently to enable the school to 
continue improving and are not solely dependent on only one or two 
senior leaders. 

Inadequate 
(4) 

 Despite remedying a few small areas of weakness, perhaps 
quite recently, improvements to teaching, other provision and 
outcomes since the last inspection are fragile. 

or 
 Self-evaluation lacks rigour and is wide of the mark in its 

conclusions. 
or 

 The current leaders and managers are ineffective in tackling 
weaknesses and securing improvement. 

 
 
 
Overall effectiveness: how good is the school? 
This section is about the school’s overall effectiveness. It takes account of Outcomes for 
individuals and groups of pupils, The quality of provision and The school’s capacity for 
sustained improvement. 

Inspectors should evaluate: 
 how well the school meets the needs of all pupils and demonstrates it has the 

capacity for sustained improvement. 
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Outline guidance 
Inspectors should: 

 make the overall effectiveness judgement the final judgement, to take into account all 
of the available evidence  

 note any limiting judgements: the quality of the school’s procedures for safeguarding; 
the extent to which the school promotes equal opportunity and tackles discrimination; 
and pupils’ achievement 

 weigh the key judgements on outcomes for individuals and groups of pupils; the 
quality of teaching; the curriculum; care, guidance and support; and the school’s 
capacity for sustained improvement. 

Overall effectiveness: grade descriptors 
Outstanding (1) 
 

Overall effectiveness is likely to be outstanding when: 
Outcomes for individuals and groups of pupils and The school’s 
capacity for sustained improvement are at least good with either or 
both judged to be outstanding. The majority of judgements in the 
quality of provision are outstanding. The judgement for The 
effectiveness with which the school promotes equal opportunity and 
tackles discrimination is at least good. 

Good 
(2) 

Outcomes for individuals and groups of pupils and The school’s 
capacity for sustained improvement are both good or, in exceptional 
circumstances, it may be that The school’s capacity for sustained 
improvement is satisfactory. The majority of judgements in the 
quality of provision are good.  

Satisfactory  
(3) 

Outcomes for individuals and groups of pupils and The school’s 
capacity for sustained improvement are at least satisfactory, as are 
all aspects of provision. The effectiveness with which the school 
promotes equal opportunity and tackles discrimination and The 
effectiveness of safeguarding procedures are at least satisfactory. 

Inadequate  

(4) 

Overall effectiveness is inadequate if any of the following are 
inadequate: 

 Outcomes for individuals and groups of pupils 
 The school’s capacity for sustained improvement 
 The effectiveness with which the school promotes equal 

opportunity and tackles discrimination 
 The effectiveness of safeguarding procedures  
 key aspects of provision. 

 


