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The academies movement continues to gather pace on 
all fronts. With ever greater numbers of academies of 

all kinds, sponsored and converter, primary, special and 
secondary, and with the emergence of academy chains 
and Multi-Academy Trusts (MAT), the family of academies 
is by no means a homogenous group. Add UTCs, Studio 
Schools and Free Schools to the mix and it is clear the 
educational landscape is a rapidly changing one.

But certain values and principles are evident wherever you 
look: a relentless focus on standards, a commitment to the 
wider community and a passionate belief in school autonomy. 
There is also a shared belief that academies will work best 
when working in partnerships, collaborating with each other 
to develop practice, ideas and solutions across regional and 
national networks.

The move towards a self-improving system, with academies 
in the vanguard, sees all academies assume the mantle 
of responsibility for the performance of children across 
the system.  Increasingly the next generation of leaders is 
identified,	nurtured	and	challenged	from	within.	Now,	as	the	
landscape evolves, academies are helping to shape the 
emergence of a new middle tier.

This	winter’s	validated	examination	results	serve	to	confirm	
further that established academies are deploying their 
independence and their decision-making freedoms to good 
effect. The challenge will be to continue to achieve sustainable 
improvements, while shaping a coherent and collaborative 
platform for this self-improving system.

The Olympic Games were based on the principles of respect, 
excellence and friendship. The Paralympic Games added 
courage, determination, inspiration and equality. All these are 
to be found underpinning the educational system that we work 
in	today	and	reflected	in	the	articles	in	this	newsletter.

Very best wishes for 2012.

Bill Watkin
Operational Director
The Schools Network
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Ormiston  Academies Trust, one of the largest academy sponsors, 
describes their new building programme, while outlining their general 
mission and progress

Ormiston Academies Trust

An £86m capital build project has been confirmed for eight 
Ormiston academies and one free school. One of the largest 

build programmes in England, it is also the first to be managed and 
delivered by a sponsor.

The programme is the largest school building project to take place after 
the	demise	of	Building	Schools	for	the	Future	(BSF)	funding	in	2011,	but	
with nine establishments sharing the grant, this is still nothing like the 
multi-million	pound	buildings	erected	in	the	early	years	of	BSF.

Ormiston Academies Trust is one of the largest academy sponsors in 
the UK, with eighteen academies located from Grimsby to Essex. The 
academies	benefitting	from	the	latest	project	have	been	split	into	a	north	
and a south group to aid management.

Economies of scale
The funding available varies from academy to academy, but being 
managed by a single sponsor means that not only can economies of 
scale be adhered to, so too can the sharing of ideas and best practice.
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As	a	not-for-profit	company,	the	Trust	aims	to	support	its	acade-
mies in every aspect, from academic and pastoral care to taking 
on the build project management to ensure that those involved 
can save money.

Ian Cleland, Chief Executive of Ormiston Academies Trust 
(OAT),	who	ran	the	Trust’s	academies	programme,	says:

 “Our mission is to invest in the delivery of high quality practice 
in children’s services and schools that will improve well-being 
and attainment. To achieve our mission, we work in close part-
nership with young people, families, the community and other 
stakeholders, including statutory and voluntary organisations, 
the private sector, and local and national government. These 
partnerships help us to support our network and give them the 
best offer we can.”

For	James	Miller,	who is directing the Capital Building Pro-
gramme for Ormiston, this project is about making the best 
choices to ensure that the top priorities of keeping students safe, 
warm and dry, and considering how the facilities can aid both 
teaching and learning are achieved, while keeping unnecessary 
costs low.  He says:

“I believe that our programme management is unique. OAT 
believes that our academies should be given a certain degree 
of autonomy to retain their own identity. They come from very 
different areas and have different needs and personalities so we 
feel it’s important to retain that. We have kept principals in the 
driving seat for their own projects, but our structure of design-
user groups divided into local academy groups means that we 
can share consultancy time across academies and cut unneces-
sary costs.  

James	Miller,
Director of CBP,
OAT
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For	example,	one	style	of	door	handle,	window	and	door	et	cetera	can	be	chosen	by	
the whole academy cluster, meaning that only one meeting is necessary, impacting on 
economies of scale. Bulk buying these elements not only ensures that they’re cheaper 
the	first	time	around,	but	being	installed	at	the	same	time	they’ll	also	have	the	same	
‘expiry date’ so future replacements can again be purchased in bulk by the network. 
This	is	where	being	part	of	our	academy	chain	brings	about	a	tangible	benefit	to	its	
members and associates.” 

The process is also entirely open, giving all those involved access to a central database 
with all documentation concerning the build.

James adds:
“Having document control for eight projects would be difficult to manage and this way 
not only cuts down on needless bureaucracy, but it also means that any questions can 
be answered quickly and transparently.”

Enhancing learning environments
The DfE’s capital build programme has provided schools across the UK with the 
funding to build state-of-the-art learning environments. The merits of the programme 
are clear: updated ICT, new schools to replace crumbling buildings and schools that 
are	tailored	for	flexible	learning.	

Undoubtedly quality teaching and learning are key for any student to achieve, but how 
is this enhanced by environment? 

Ian Cleland says: “The academies will be specifically designed to meet the 
requirements of the teachers and students who will work within them to ensure that 
they are fit for purpose to provide a 21st century education.”

1:200  @  A1              |              November  2011

Ormiston  Park  Academy
0 5 10 15 20 25m Visualisation:  Learning  plaza
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The Gateway Academy in Tilbury, Essex, sponsored by Ormiston Trust, moved into its 
new buildings in 2008. Principal Kevin Sadler says that the building has made a great 
impact on the academy from staff recruitment to student attainment and community 
enjoyment:
 
“Working in an area of deprivation near London, which can offer higher salaries, means 
that the attraction and retention of staff had previously been an issue. The working 
environment that we can now offer helps us to attract good teachers for our students. 
And of course, as an environment for learning it’s invaluable. We have the flexibility for 
new curricular approaches, space to innovate and the facilities to help us utilise new 
forms of pedagogy. Specialist facilities in the arts, engineering and sports mean that not 
only do we have higher participation, but an increase in excellence too.”
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The academy has seen some of the fastest improvements in the country, with their 
latest	Ofsted	report	commenting	on	their	significant	rise	in	results,

“The academy’s outstanding capacity for improvement is illustrated by a startling 
statistic: since the last inspection, the proportion of students gaining five or more GCSE 
passes at A* to C, including English and mathematics, has climbed from 17% to 56%.”

Ormiston Park Academy in Aveley is looking forward to a full rebuild as part of the 
£86m grant, due to be completed in 2013. To make sure that their anticipated new 
technology and learning areas are used to their best, they have created an in-school 
‘innovation suite’ to prepare. 

Principal Tess Walker is keen to embrace the evolution of technology, but is conscious 
that learning outcomes are the key focus:

“Lots of technology can be suitably applied to education and it’s also now much 
cheaper. However, engaging students is only one part of this; there must be a sound 
educational reason and so we are involving staff and students early on to find out 
what will help students achieve. If we need students to have a greater understanding 
of quadratic equations this will be addressed to help students move from concrete to 
abstract thought.”

Although	not	every	academy	will	benefit	from	a	complete	rebuild,	the	funding	allocated	
to	them	will	help	to	create	a	flexible	and	up-to-date	learning	environment.	James	Miller	
is	keen	to	get	the	ICT	infrastructure	right	in	every	academy,	ensuring	that	wi-fi	is	robust	
and there are enough power sockets located in sensible places. Connections will be 
device-agnostic, accommodating any system or device that students use now and in 
the future:

“We held an ICT forum with all of our academy principals to create design principles 
to be applied to every building. The purpose of the document is to set guiding and 
inspirational building design principles to help inform building contractors of the 
Ormiston requirements. The guidance sets out a common approach, but where local 
choices prevail, individual academies have the opportunity to ensure their individual 
requirements are reflected in designs.”

1:200  @  A1              |              November  2011

Ormiston  Park  Academy
Visualisation:  Approach

6       issue 22: developing staff



A partnership with Gaia Technologies has also secured the Trust free 3D technology 
in every academy, providing a facility that the academies can tailor to their needs and 
give students access to lessons with a different  3D angle.
 
Ormiston Trust has a strong community focus and Ian Cleland adds:

“Ormiston Academies will be designed as a community hub that can meet the needs 
of learners beyond the statutory age of schooling. Ormiston is committed not only to 
transforming learning of students but also the regeneration of the communities in which 
they live. New buildings will play a key role in achieving this purpose.”

The Gateway Academy already demonstrates how an academy can affect its local 
communities, staying open until 10pm every evening to allow the community to use 
their facilities to host clubs, hold events and participate in sports.

The new Ormiston Park Academy has similar aspirations, with the intention of allowing 
local	businesses	to	use	their	facilities	out	of	hours	to	help	them	find	their	feet.		Principal	
Tess Walker outlines the idea:

“Starting up small businesses is a great way to find work in these times, but it can be 
difficult to get started. We would be offering our facilities to young businesses, giving 
them a base and also allowing them to use the resources and training offered by our 
business centre. In return we ask them to support student training and ultimately offer 
work experience, so we can all grow together and support our futures.”
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The story of the Trust and its academies
Fiona	Ormiston	Murray	was	a	young	woman	with	her	whole	life	ahead	of	her	when	she	
and her new husband were tragically killed in a car crash on their honeymoon in 1969. 
The	Murray	family	set	up	a	trust	in	her	name	and	now	Ormiston’s	programmes	support	
thousands of children, young people and their families all over the UK, to create a last-
ing memorial to a woman who loved children but was sadly denied the chance to have 
her own.

Shortly	after,	Ormiston	Trust	formed	the	Ormiston	Children	and	Families	Trust,	which	is	
one of the largest voluntary providers of support services to children, young people and 
families in the East of England.

Ormiston	Academies	Trust	(OAT)	was	formed	in	2008	to	support	Ormiston	sponsored	
academies. OAT is a charity and incorporated company which aims to create a net-
work of inspirational and inclusive schools and academies which share the same val-
ues. OAT currently oversees eighteen successful academies across the UK and saw 
an improvement of 16% in last year’s GCSE results.
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List of academies under the build  
project:

North Batch 

Ormiston Bolingbroke Academy, 
Runcorn
Ormiston Sandwell Community 
Academy, Sandwell
George Salter Academy, West 
Bromwich
Ormiston Enterprise Academy, 
Ilkeston

South Batch

The Gateway Academy’s primary 
free school, Thurrock
Ormiston Park Academy, 
Thurrock 
Ormiston Venture Academy, 
Great Yarmouth
Ormiston Victory Academy, 
Norwich
Ormiston Rivers Academy, 
Burnham-on-Crouch
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Teaching Schools: 
Harnessing and developing 
staff experience to raise 
achievement at Tudor Grange 
Academy

academies
update
feature

Jamie James and Michelle Bradshaw 
set out the many ways in which Tudor 
Grange Academy, an early converter, 
is successfully developing its Teaching 
School status

Tudor Grange Academy, Solihull, 
aspires to become world class in 

the field of education. Located to-
wards the centre of Solihull, the acad-
emy has a proven track record of 
outstanding provision as evidenced 
by Ofsted and pupil outcomes.  Hav-
ing submitted a successful Teaching 
School application in cohort one, the 
academy now intends to harness the 
enthusiasm of all staff to reinforce 
their agenda of continuous improve-
ment both within the academy and 
further afield.
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Raising achievement is at the core of the Teaching School agenda; the 
Tudor Grange Academy, Solihull, Teaching School Alliance aims to 
consolidate the best practice in schools and share it to improve out-
comes through creative and effective partnerships. A challenging action 
plan	for	the	period	September	2011–	March	2012	has	been	drawn	up	in	
response to Teaching School Key Performance Indicators but is com-
plemented by existing practice. Staff will facilitate the raising of achieve-
ment through a number of methods including:

The extension of their existing pro-•	
gramme of Training Opportunities 
for	Staff	(TOPS);	a	well	regarded	
in-house programme of support to 
develop pedagogy, delivered by staff 
for staff across the Teaching School 
Alliance.

Development of mentoring skills for •	
interested staff through their in-house 
mentoring scheme with a view to sup-
porting	all	trainee	and	newly	qualified	
teachers.

Consolidation of their ITT provision •	
maximizing the input of their outstand-
ing staff to ensure that the legacy of 
excellence is continued.

The creation of a team of training •	
facilitators to deliver the Improving 
Teacher	Programme	(ITP)	and	the	
Outstanding	Facilitator	Programme	
(OFP),	as	supported	by	NCSL,	both	
within the academy and with neigh-
bouring schools.

Growing their capacity to lead by •	
developing leaders through the acad-
emy’s ‘Aspire to Inspire’ programme 
and leadership exchanges across its 
alliance.

Sharing expertise to support col-•	
leagues in other schools and acad-
emies notably in English, maths and 
as	a	Lead	School	for	MFL.

Continued encouragement and sup-•	
port of staff to engage in research in 
pedagogy	including	Masters	qualifica-
tions, in order to maintain growth in 
their knowledge base.

Continued involvement of the interests •	
that staff have outside of their own 
subject to deliver a holistic curriculum 
that develops key learning skills such 
as tenacity, risk-taking and collabora-
tion.		Under	the	acronym	SAS	(Skills	
Action	Service)	activities	include	digital	
photography, cake decorating and hair 
and beauty.

The deployment of seven Specialist •	
Leaders	in	Education	(SLE)	to	support	
a variety of leadership and develop-
ment needs in a range of schools 
through outreach.

Utilisation of outstanding practitioners •	
to	lead	INSET	sessions	on	identified	
training needs. 
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The	identification	of	alliance	key	perfor-
mance indicators has been a collaborative 
process to ensure shared ownership by 
all stakeholders.  Alliance meetings have 
been held regularly to maximise oppor-
tunities for sharing best practice and to 
measure the impact of alliance initiatives 
on teaching and learning.  All participat-
ing schools and academies were asked 
to	reflect	on	their	strengths	and	areas	
for development, with the result that the 
alliance now has a coherent overview of 
needs and a knowledge base allowing for 
efficient	brokerage	of	support	in	order	to	
maximise outcomes.

Progress has been encouraging with de-
velopments in a variety of spheres includ-
ing school-to-school support, succession 
planning and talent management and 
senior leadership exchanges.  As a lead 
school	for	MFL,	three	best	practice	days	
are planned for the spring term to involve 
a number of schools with a view to in-
creasing pupil engagement and uptake at 
key stage 4.  Exercises will be undertaken 
involving joint planning for all participating 
staff, the development of lead lessons as 
a means of increasing pupil participation 
and the use of language for real purpos-
es.  The culmination of these best practice 
days will be a live speaking event in a 
mock village set up on-site where pupils 
will demonstrate their ability to use foreign 
languages in a number of social situa-
tions such as booking hotels, reporting 
crime and ordering food in a restaurant. 
Previous events like this at Tudor Grange 

Solihull have proven very popular and it is 
hoped that this will be replicated in partici-
pating schools.

In relation to succession planning and 
talent management, an audit of current 
practice within the alliance was under-
taken in order to consolidate on the most 
effective strategies currently implemented. 
During an alliance meeting a timeline of 
CPD opportunities was mapped out from 
the start of the teaching career all the way 
to headship, and the impact of these was 
discussed and analysed.  As a result of 
this a working party was formed and will 
devise an action plan for future implemen-
tation.

As part of the aforementioned initiative, 
alliance members expressed great enthu-
siasm for opportunities for senior leader-
ship exchanges lasting up to a week.  It is 
hoped that this will enrich the experiences 
of senior leaders, providing them with op-
portunities to work in a school in a differ-
ent context, supported by an agreed focus 
to be actioned during the placement.

Whilst the next few months will be both 
busy and challenging, being a teaching 
school is an exciting opportunity to raise 
achievement in a self-improving system.  
This will no doubt require continued sup-
port of teachers and associate staff, but 
the Tudor Grange Academy Solihull is 
confident	of	its	ability	to	engage	with	all	
staff and become an example for aspiring 
teaching schools.
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Further developments at 
The Barnfield Federation
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The Barnfield Federation has made the record books again. Its Barn-
field Studio School (Enterprise Academy) was not only the world’s 

first studio school to open in September 2010, but now, only twelve 
months later,  it has become the first school of its kind to be graded 
‘outstanding’ by Ofsted inspectors.

The studio school provides a unique opportunity for 14-18 year olds of all 
abilities to develop their natural interest in business and practical skills and 
learn in a different way from the more traditional classroom-based environ-
ment.

In	their	report	the	inspectors	praise	the	studio	school	for	the	“significant	and	
remarkable improvement in students’ personal development” and remark on 
how it has “made outstanding progress towards raising standards”.
The	report	also	praises	the	role	of	the	Federation	in	the	success	of	the	studio	
school, commenting that that it is “able to draw on the systems, procedures 
and	proven	expertise	of	the	leadership	and	management	of	the	Federation”	
and	that	the	“embryonic	studio	academy	(has)	been	realised	by	the	vision	
and	determination	of	the	Chief	Executive	of	the	Barnfield	Federation”.

The	Federal	Approach					                                                                                                                           
Since	its	inception	in	2007,	the	Barnfield	Federation	has	turned	around	
education provision in the south east of England and established itself as a 
world	class	education	provider.		Barnfield	FE	College	is	also	rated	Ofsted	
Outstanding,	while	GCSE	results	have	tripled	at	Barnfield	West	and	South	
Academies, which are rated outstanding and good respectively. In Sep-
tember	the	Federation	expanded	its	offering	with	the	opening	of	the	new	
Barnfield	Sixth	Form.	In	the	first	partnership	of	its	kind,	the	former	fee-paying	
Moorlands	Independent	School	has	also	joined	the	fold,	enabling	Barnfield	to	
cater for students aged four upwards.
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Central	to	the	success	of	each	part	of	the	Federation	is	the	
federal approach: the college, academies and schools share 
the same vision, values and mantra, utilise the same services 
and	operate	within	the	security	of	the	Federation,	resulting	in	
an outstanding educational experience for students as well as 
significant	cost	savings.

Collaborative leadership and staff
The	Federation	has	a	strong	focus	on	investing	to	develop	in-
ternal capacity and expertise, thereby reducing reliance on ex-
ternal providers. This supports excellent staff and management 
deployment,	as	well	as	significantly	reducing	costs.	Federal	
leaders, including an associate principal responsible for learn-
ing	and	an	assistant	principal	for	Federation	and	partnerships,	
enable	Barnfield	to	keep	abreast	of	its	strengths	and	weak-
nesses,	ensuring	it	always	fulfils	its	mantra:		One	Purpose,	
One Team, One Standard.

Outstanding learning                                                                                                                              
Each	learning	establishment	within	the	Federation	follows	a	
standard quality assurance process. This ensures that stan-
dards remain Ofsted outstanding, and that methods of teach-
ing and learning are constantly evolving and reinventing them-
selves.  Continuous diagnosis of the quality of teaching and 
student attainment enables immediate action to be taken when 
required.

Developing the curriculum experience
Establishing	new	courses	can	be	difficult,	so	staff	from	across	
the	Federation	regularly	meet	to	cross-pollinate	expertise,	re-
search and resources to ensure the curriculum is outstanding.
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Pete	Birkett,	Chief	Executive	of	The	Barnfield	Federa-
tion, said he was delighted with the Ofsted success of 
the Studio School: 

“This	marks	another	historic	moment	for	Barnfield.	We	
established	Barnfield	Studio	School	because	so	many	
young people are suited to a more practical based 
method of learning and we wanted to address that 
need.

The	Ofsted	grade	reflects	the	success	of	the	school	
since opening and the students, teachers, leaders and 
parents should be applauded for all the hard work they 
have put into creating this superb outcome.

The	achievement	also	reflects	the	ongoing	success	
of	the	Federal	model,	which	is	committed	to	providing	
excellence for every student. The college, academies 
and schools are empowered to innovate and develop 
with	the	security	of	the	Federation	behind	them.”

The	Barnfield	Federation	was	created	in	2007	when	Barnfield	College	sponsored	two	
secondary	schools,	now	Barnfield	South	Academy	and	Barnfield	West	Academy.	Since	
joining	the	Federation	the	academies’	GCSE	results	tripled	within	two	years	and	they	
are	rated	outstanding	and	good	by	Ofsted.	In	March	2011	the	academies	moved	into	
two	magnificent	£30	million	buildings.	

The	Federation	is	constantly	expanding:	•	

Academy 6th form provision started in September 2011 •	

The new Harpenden Hair Academy launched in September 2011 in brand new •	
facilities

New	Barnfield	Business	Centre	opened	in	Harpenden	April	2011•	

£5.3	million	received	from	Government	to	build	the	world’s	first	studio	school	(Enter-•	
prise	Academy)	

Moorlands	Independent	School	joining	the	Federation	in	September	2011	as	a	free	•	
school

Mill	Vale	Middle	School	in	Central	Beds	approved	to	become	a	Barnfield	Academy	•	
in	January	2011

The	Federation	has	been	awarded	the	following	accolade:																																																																												

First	Further	Education	Federation	in	the	country	to	be	awarded	the	Investors	in	•	
People	(IIP)	Champion	Gold	standard.
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Talent management is increasingly seen as a critical 
factor in developing successful organisations and 

is a strategic priority for businesses. It is just as criti-
cal a factor for schools. The growing leadership skill 
shortage, the challenge of appointing principals (and 
other senior/middle leaders) and the work/life balance 
agenda is leading to a shortage of people who are ca-
pable of making a difference to organisational perfor-
mance. A focus on talent management will contribute 
to other strategic objectives such as building a high 
performance learning environment and adding value 
to the academy brand. This is different from simple 
succession planning as it is a process of providing 
able and talented people who will create new and dif-
ferent leadership roles in the future, in order to con-
tinue the process of school transformation demanded 
by the academies programme
Individual academies need to develop a talent pool and 
need to co-operate with other academies in cross-insti-
tutional development of leadership and curriculum talent. 
This	is	of	significant	interest	to	academy	chains	where	staff	
can be presented with a coherent development strategy 
with planned work opportunities in different academies in 
the group and integrated professional development oppor-
tunities,	award-bearing	qualifications	and	in-house	devel-
opment to systematically enhance the talent pool within 
the group

You can obtain a full version of Talent Management in 
Academies from The Schools Network’s e-shop: 

www.ssatrust.org.uk/ssat/Pages/BrowseProducts.aspx

For	a	further	developed	and	finely	detailed	strategy	for	a	
systematic  talent management approach ranging from 
defining	values	and	strategy	to	integrating	talent	manage-
ment into whole-school processes, see: Talent Manage-
ment in Education	by	Brent	Davies	and	Barbara	J	Davies, 
Sage Publications: 2011

Talent management in 
academies

In 2009, Professor Brent Davies and Dr Barbara J Davies under-
took a piece of research for the then SSAT (now The Schools 

Network) on talent management in academies, as we responded 
to the concern that the urgent work of academies relied on out-

standing leaders emerging in the future if the programme was to be 
sustainable. What follows is a short summary of the work 
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The impact of Advanced Skills 
Teachers at The Ridings’ 
Federation of Academies
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Dr Rob Gibson, Chief Executive Prin-
cipal continues the theme of staff de-
velopment with news from The Ridings’ 
Federation

Since 2009, The Ridings’ Federation 
of Academies (which incorporates 

Winterbourne International Academy and 
Yate International Academy within a hard 
federation) has had the opportunity to 
invest significant time and resources in 
developing further the high standard of 
teaching and learning across both sites. 
The Federation has appointed a team of 
five Advanced Skills Teachers (ASTs) 
to drive the standards agenda forward 
within each academy, including the pri-
mary phase within the 4-19 all-through 
academy at Yate.
  
Within	the	Federation’s	Education	Brief,	
agreed with the Secretary of State in 2009, 
the	Federation	gave	a	commitment	to	
move teaching and learning from good to 
outstanding.  As a result, in September 
2010, the ASTs launched The Outstanding 
Teacher	Programme	(OTP)	to	support	
this aim.  The OTP is designed to raise 
standards through a range of professional 
development opportunities produced and 
delivered	by	the	ASTs.	From	September	
2011, a coaching model has been designed 
to cater for the needs of individual members 
of staff, enabling them to request and receive 
structured support from the AST team.

Dr Rob Gibson
Chief Executive Principal
The Ridings’ Federation
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The AST team has also set up a series 
of ‘drop in’ voluntary workshops during 
INSET days where staff can collect, offer 
and discuss ideas on topics such as dif-
ferentiation, behaviour management and 
Assessment for Learning.  Staff can then 
submit their ideas to a central collection 
point that can be accessed by other staff 
at their leisure for generic lesson use.

In order to enable the outstanding teacher 
programme to function successfully, each 
academy offers teaching staff three ‘cover 
credits’ where they can request cover 
to participate, including observation and 
feedback.  This process allows for ideas 
to be generated in order to support the 
improvement of teaching and learning in 
the classroom.
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The OTP continues to progress with a sig-
nificant	number	of	staff	participating	in	the	
programme. An asset of the programme 
is its voluntary nature, enabling staff to 
observe from a distance and encourag-
ing more staff to participate in ‘targeted’ 
professional development opportunities.
 
For	some	staff,	where	identified	profes-
sional development is deemed necessary 
(but	not	taken	up),	a	designated	member	
of the academy’s senior leadership team 
enters into discussions, with the support of 
an AST, and a coaching plan constructed 
which is delivered through the coaching 
model.
 
The	Federation	is	committed	to	improving	
the standard and consistency of teaching 
and learning across both of its academies.  
The impact of ASTs and the delivery of 
the	OTP	has	been	significant,	and	this	
was	reflected	in	the	2011	GCSE	exami-
nations	results	in	both	academies	(80%	
5A*-C	with	En/Ma	at	Winterbourne	and	
51%	5A*-C	with	En/Ma	at	Yate).		There	
is no doubt that initial evaluation through 
results, lesson observations and feedback 
indicates that the standard of teaching is 
moving from good to outstanding as set 
out in the Education Brief.  
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The immense satisfaction that 
goes with being an academy 

principal is derived from being 
given the license to think dif-
ferently, with the aim of solving 
specific educational challenges.

There was no doubt in my mind 
that	Harefield	abounded	with	chal-
lenges some seven years ago, 
particularly with respect to student 
underperformance. The journey 
since opening has been exciting 
and full of rewards. I doubt if any 
school ever declares that it is has 
‘arrived’ in terms of improvement 
and that is certainly never our mo-
dus operandi, but positive change 
has impacted on all aspects of life 
in the academy and beyond. Suc-
cess can be assessed through the 
normal measures of examination 
results, and also through incred-
ible sporting success and positive 
student leadership, for example. 
So why the further development 
of new boarding provision at The 
Harefield	Academy,	or	at	any	other	
state school or academy?

Although the phrase is overused, 
we really do want to ‘make a dif-
ference’ and the difference we are 
already making can, we feel, be 
further developed. We know that 
boarding makes a positive differ-
ence, and examples of successful 
boarding schools are many and 
varied. The top independent and 
state boarding schools produce 
successful young men and women 
who are keen to lead in their cho-
sen	field.	

academies
update
academy news

Boarding begins 
at The Harefield 
Academy
After a long gestation period, Lynn 
Gadd, Principal of The Harefiled 
Academy, reports on the successful 
opening of her boarding facility
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In September 2011 the doors of The 
Lord	Adonis	House	were	open	to	our	first	
boarders.

The	36	boarders	(with	a	further	five	arriv-
ing	in	January)	are	a	true	cross-section	of	
the young people we had always hoped 
we would support, and represent students 
in real need; those who are gifted and 
talented in several different sports and a 
cluster	from	outside	of	the	UK.	Several	fit	
more than one category, for example, a 
sporting	student	also	has	significant	social	
needs.	Amazingly,	our	first	cohort	com-
prises girls and boys from Year 7 through 
to Year 13.

As with all state boarding schools, funds 
have to be found for each boarder. A 
detailed explanation of the funding could 
only be fully explained by a small dis-
sertation	but	suffice	to	say	that	we	have	
accessed monies from private donations; 
charitable groups; sports associations and 
parents/relatives.

Some	five	years	ago	we	discussed	with	
Lord	Adonis	(then	Parliamentary Under 
Secretary of State in the Department for 
Children,	Schools	and	Families	(DCSF))	
the proven successes of the existing state 
boarding schools in making a real and 
positive difference to the lives of so many 
vulnerable young people.

We described other groups of students 
who	would	also	benefit	from	a	boarding	
experience, including those who were al-
ready “day boarders” at the academy be-
cause of their long hours of training linked 
with our Centre of Sporting Excellence. 

We also discussed a possible second-
ary outcome of the scheme being that we 
would widen the global view of our 75% 
white British student body with boarders 
who were from outside the UK.
Our proposal for a House for 50 students 
of	all	ages	(Years	7-13),	boys	and	girls,	
was accepted and we continued to re-
ceive	support	from	Michael	Gove	and	the	
coalition government as the project devel-
oped.
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Has the project been successful thus far?

In that we are fully up and running and 
have	completed	our	first	term,	then,	yes.	
Clearly, we will be evaluating the scheme 
constantly. We feel a huge sense of re-
sponsibility to make this project success-
ful; not just for the young boarders now 
in our care but also for the educational 
community as a whole, as so many other 
schools and academies have expressed 
an interest in providing boarding opportu-
nities for their students.

A boarding experience has cer-
tainly been “successful” for the follow-
ing young student,

“I now have a bed to myself rather than 
sleeping on my friend’s sofa. I counted 
up that in the week before the start of 
term I slept in three different beds in 
three different houses and in the week 
after the start of term I have a bed and 
a room to myself. The life here is good 
but sometimes we need to go to bed 
early. I know this is a good thing but I 
am just not used to it.”

The offcicial opening of the house was 
performed by Lord Adonis on the 26th 
of	January,	2012	and	was	attended	by	
sponsors, other guests, staff and stu-
dents.  Lord Adonis said: 

“Boarding has a key part to play in 
state education and it’s great that The 
Harefield Academy is trail-blazing in 
providing boarding places within a 
comprehensive community school.  
The boarding house is nearly full al-
ready, demonstrating the demand.  It 
is brilliantly organised and integrated 
into the life of the academy.”
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academies
update
academies news

The National Primary 
Academies Conference

Primary schools have embraced the academies 
programme with enthusiasm as reflected at the 

recent National Primary Academies Conference.  
What follows is a summary of the proceedings, 

preceded by the presentation at the conference by 
Schools Commissioner, Dr Elizabeth Sidwell

It was an honour to be invited to the Na-
tional Primary Academies Conference 
on the 4th November.  I was heartened 
to see so many of you, our primary 
school leaders, coming together for a 
shared purpose – providing the best 
education to all our children.  Like you, 
I share this passion.  I was also encour-
aged to hear, and be part of the rich 
conversations you had about the impli-
cations, the challenges and the oppor-
tunities presented by academy status.   
 
Having worked in education for the past 
thirty years, I know that primaries are 
the bedrock of our education system.   
The experience of a child at primary 
school	influences	the	rest	of	their	time	
in education.   That is why it is so impor-
tant to get it right and that is why your 
role is critical.  I thank you for your hard 
work and dedication in providing our 
children with the best possible educa-
tion, but together I would like us to still 
do more. 
 
There are still more than 200 primary 
schools	that	have	been	under	the	floor	
target	for	five	years	or	more.	Indeed	
more than half of these have been 
under	the	floor	target	for	at	least	ten	
years.  A further 500 or so schools have 
been	under	the	floor	target	for	three	of	
the past four years.

22       issue 22: developing staff



 
My	challenge	is	to	transform	
these schools, and so transform 
the life chances of our children 
through the Academies Pro-
gramme. To be successful I need 
more excellent schools – your 
schools – to convert and I need 
those who have already con-
verted to take responsibility for, 
and share their expertise with, 
an under-performing primary.  
That of course is the heart of the 
Academies Programme – shar-
ing skills, sharing vision and 
sharing expertise.     
 
On	a	final	note	I	would	like	to	
thank The Schools Network for 
hosting the National Primary 
Academies Conference.  It is 
events such as these that allow 
us to come together to share 
good practice, skills and knowl-
edge – an opportunity which I 
find	invaluable.	

On 4 November 2011, 125 leaders 
of primary academies, and primary 

schools considering becoming acad-
emies, gathered to explore what it means 
to be an academy. This was not a confer-
ence to explore the legal and technical 
processes involved in becoming an acad-
emy; this was an opportunity to consider 
the implications, the challenges and the 
opportunities presented by academy 
status. 

How might primary academies make the 
most of this opportunity? How might they 
exploit their independent status? What do 
they expect the impact to be? What have 
they already experienced, in terms of 
obstacles, solutions, changes and out-
comes?

Of the schools represented at the 
conference, almost one in three had 
already converted, with a further 8% 
having concrete plans in place to do 
so. Perhaps unsurprisingly, 50% of the 
schools had over 350 on roll and only 
7% had fewer than 150 on roll. 

The most commonly expressed con-
cerns among primary schools faced 
with the academy question seem to 
centre around the relationship and 
engagement with the local authority; the 
capacity and expertise among existing 
staff to source and negotiate high qual-
ity	and	Value	for	Money	Service	Level	
Agreements and contracts to replace 
those previously provided by the LA; 
the relatively small scale of the LAC-
SEG	(Local	Authority	top	slice),	making	
the	financial	element	of	the	consider-
ations less persuasive than those larger 
schools with bigger budgets.
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The Schools Network

The Schools Network believes pas-
sionately in school autonomy and in the 
power of schools to lead system-wide 
improvements. The Schools Network is 
also	convinced	of	the	benefits	of	col-
laboration and co-operation among 
schools and business and other part-
ners. 

As a membership organisation, it has 
sought, for 25 years, to work with its 
member	schools	(over	90%	of	all	sec-
ondary schools in England, several 
hundred primary schools, universities, 
FE	Colleges,	Special	Schools	–	and	al-
most	all	academies)	to	identify	and	de-
velop excellent practice and to facilitate 
opportunities to bring schools together, 
to share their ideas, their strategies for 
success and their achievements. 

Building networks of schools and their 
leaders lies at the heart of The Schools 
Network’s vision; for this reason, del-
egates were invited to sit at tables 
grouped by region, so that they could 
begin to build those relationships and 
networks so critical for maintaining high 
standards in our schools.

During the conference, delegates were 
presented with opportunities to discuss 
key issues surrounding academy status 
and to respond individually to a series 
of questions, using an electronic key-
pad.		For	example,	whether	changes	to	
the school year had been implemented 
or	planned	(19%	yes;	61%	no);	or	to	the	
school	day	(33%	yes;	38%	no).	

In the new world, with rapidly growing 
numbers of independent academies, 
with Local Authorities playing a different 
role and with the emergence of growing 
numbers of chains, clusters and federa-
tions,  it is both unlikely and undesir-
able	that	we	will	find	ourselves	with	a	
national education system populated by 
thousands of isolated islands of inde-
pendence. 

Academies, just like maintained 
schools, will seek to build networks and 
to support and learn from each other, 
to make an effective contribution to the 
success of this movement, that is both 
educational and political, by working in 
partnership – with each other, with local 
schools, with local authorities and with 
business, across the primary, second-
ary, tertiary and special sectors.

During the second table debates, del-
egates discussed the extent to which 
primary schools are equipped to be truly 
autonomous and what opportunities 
might exist for collaboration, co-com-
missioning, co-recruiting and develop-
ing economies of scale. In the following 
figures,	delegates	shared	their	experi-
ences and perceptions; those questions 
marked with   allowed for more than 
one answer to be given, with delegates’ 
priorities given weighting in the percent-
age calculations.
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Conclusion
As is often the case when school lead-
ers come together to discuss acad-
emy status, the range of participating 
schools’ contexts, circumstances, views 
and stages of the journey was broad. 
Some were keen to focus on the issue 
of how to make best use of their newly 
gained independence; others were 
keen to explore the perceived advan-
tages and disadvantages of conversion; 

while others were looking to learn from 
the experiences of converter principals 
before making up their minds.
However, whatever the situation of each 
delegate, the discussions about the 
implications of academy status and the 
benefits	of,	and	opportunities	for,	col-
laboration among primary academies 
were at the heart of a day of rich debate 
and ideas.
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The Academy Sponsors’ 
Network

academies
update
academies news

 

The Sponsors Network was 
launched in July 2011, in time 

for the start of the new academic 
year. Academy sponsors continue to 
choose to become members and now, 
at the end of the first term, more than 
75% of sponsored academies are rep-
resented in this ‘family’ of sponsors. 

As the number and variety of sponsors 
grow and as the range of different acad-
emy contexts extends, it becomes ever 
more important for sponsors to work 
and communicate effectively with each 
other.

For	those	individuals	and	organisations	
that are sponsoring academies, there 
is	significant	value	in	building	networks	
and relationships with fellow sponsors, 
so that good practice, solutions to prob-
lems and exciting developments and 
ideas	can	be	identified	and	shared.	

The Schools Network has supported 
and championed the academies move-
ment since its inception. We believe 
passionately that schools and acad-
emies, their leaders and their partners, 
are best placed to improve and reform 
education. Academy sponsors are criti-
cally important to the success of the 
Academies Programme. They have a 
role to play in effecting transformational 
change to both their own academies 
and to the system as a whole. 

Academy sponsors have been and 
will continue to be at the heart of the 
academies movement and this network 
is intended to provide a framework for 
sponsors to develop and share good 
practice, to build national and regional 
relationships and to celebrate and 
showcase the successes of the acad-
emies movement. 
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Academy sponsors also have a vi-
tal role in shaping and responding to 
policy developments, in sharing les-
sons learned and creative solutions to 
challenges faced and in engaging with 
policy makers. This network of sponsors 
ensures that the voice of its members is 
heard, and commonly held preoccupa-
tions and views can be presented in a 
coherent and powerful way.

In the last 4 months, sponsors have been engaged in a variety of 
activities; these include:

An open meeting (of over 50 sponsors) in London, exploring 4 • 
key issues:

What does the effective engagement of an academy sponsor 1. 
look like?
Key	developments	in	funding	and	finance		2. 
Building a successful chain3. 
Working together to develop the academies movement: The 4. 
Sponsors’ Network

A symposium exploring the relationship between the indepen-• 
dent and state sectors in education

The annual academies reception at the ICC in Birmingham• 

The launch of the e-network• 

A training resource to address academy governance• 

A series of policy updates, government consultations, funding • 
news and Ofsted reports

A copy of the Autumn Academy Updates publication• 

The Schools Network annual lecture, delivered this year by Lord • 
Adonis

For	further	information,	
please contact bill.watkin@theschoolsnetwork.org.uk

The Sponsors Network is tailored to 
suit the needs and contexts of individu-
als, their interests, preoccupations and 
priorities,	with	benefits	ranging	from	be-
spoke responses to individual requests 
for help, to e-networks of peers in other 
academies, to opportunities to receive 
updates about, and respond to, policy 
developments and consultations. 
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Ormiston	Venture	Academy	held	its	first	
Venture ‘Graduation’ recently and the 
evening was a huge success. 

Students had long been requesting a 
‘proper American-style’ graduation cer-
emony, and given their hard work and 
remarkable results last year, Principal 
Nicole	McCartney	was	more	than	happy	
to oblige. A very formal ceremony was 
followed by a lovely reception in the 
Venture Cafe with canapes and pic-
tures. Parents and carers in attendance 
were most impressed, and a video is 
in production, which will appear on 
the  new academy website due to be 
launched over half-term.

“‘Class of 2011’ set the bar very high, 
and I am thrilled that we could mark this 
change in such a big way”, said Nicole.

academies
update
academies news

Ormiston Venture 
Academy Graduation 
Evening
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The Academy Principal’s Steering Group 
(APGS)	represents	the	interests	of	acade-
mies within The School’s Network.  Grow-
ing out of the support network that spon-
sored academies have found crucial to 
their mission, the group meets four times 
a year in different academies around the 
country.

APSG	is	chaired	by	Andy	Schofield,	
Principal of Wellington Academy in Wilt-
shire.  The Vice-Chair is Gareth Dawkins, 
Executive Principal of Bradford Academy 
and a board member of the YPLA.  Other 
members	reflect	a	wide	range	of	acad-
emies	across	the	country.		Finances,	
and in particular the changes to post-16 
funding, are a standing item at all our 
meetings, where we try to make sense of 
national policy, respond to consultations 
and	determine	how	to	bring	influence	to	
bear with ministers or civil servants.  Other 
major issues may be more current – so 
for example at our last meeting in 2011 
we	had	a	presentation	from	HMI	on	the	
new inspection framework, allowing us to 
examine the potential impact of the new 
regime on sponsored academies.  The 
impact of new league table measures, na-
tional	curriculum	and	qualification	chang-
es, as well as establishing sixth forms are 
other hot topics.   We also don’t lose sight 
of the more interesting things that go on in 
our academies up and down the country, 
sharing ideas on innovation and emerging 
new practice.  

APSG also ensures that within The 
Schools Network, issues that especially 
effect sponsored academies are highlight-
ed, which can be through publications, 
conferences, special events or the various 
email networks for academy staff.  

academies
update
academies news

The Academy Principals’ 
Steering Group
APSG is represented on the National 
Headteachers’ Steering Group, which is 
an	influential		group	of	headteachers	rep-
resenting all the specialisms and regions 
of The Network.  They meet regularly 
with	ministers	and	senior	officials	to	lobby	
on	major	policy	issues.		Making	sure	the	
distinctive voice of sponsored academies 
is heard here is crucial. 

Despite the trials and tribulations of major 
change, building work, inspections and 
the	inevitably	high	press	profile	(not	all	of	
it	positive,	by	any	means),	we	can	draw	
strength from the fact that the central pur-
pose of our work is to radically alter lives 
for thousands of children.  This core pur-
pose was the original reason academies 
existed and it remains at the centre of our 
commitment to the communities we serve.  
Knowing that there are others working 
hard to succeed in similar circumstances, 
and drawing on their expertise and sup-
port, will only make us stronger in what we 
do.  Your fellow Principals, through APSG 
and The Schools Network, are beaver-
ing	away	on	your	behalf	to	keep	the	flag	
flying.			

Andy Schofield, Chair APSG
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Exceeding the floor target: 
raising standards in 
academies

academies
update
academies news

The article below describes the various 
strands of The Schools Network’s offer 

to academies

“I can’t overstate just how crucial this was to our success” 
(Academy Principal).

What is it?

An opportunity to build a coherent and bespoke action plan, tailored 
to meet the particular context and needs of your academy and to take 
your academy to the next level 

Identify the barriers to progress •	
Identify your priorities•	
Select the interventions •	

In the established tradition of the original Academy Support Pro-
gramme,	you	may	benefit	from	a	detailed	needs	analysis	and	a	project	
team	that	will	take	care	of	the	contractual,	administrative	and	financial	
arrangements, allowing you to focus on the essential improvements.

“The flexibility, speed and depth of quality of provision through this 
programme are really impressive” (Academy	Principal).

Academy Solutions1. 

CPD 2. 

Challenge & Support 3. 

Resources & Toolkits 4. 

Publications 5. 

Quality	Marks6. 
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1)		Academy	Solutions
Curriculum subjects and whole academy strategies – proven ex-
perts	with	a	national	profile	work	to	your	brief	on	any	aspect	of	your	
development work, using your context, your staff, your data and 
your vision to shape the work, for example:

attendance
science

maths
behaviour

SEN

student voice

SLT
english

teaching and learning

curriculum design

use of data

inset days and in-house CPD & conferences

2)	CPD
“If you are trying to change the vision and ethos… you cannot do it 
very quickly without investing heavily in CPD and that was facilitated 
by the Academy Support Programme” (Academy Principal).

Literacy - one-day training events for effective leadership of literacy 
across the curriculum and improving literacy skills in every subject.
English -one-day training events for senior leaders, heads of English 
and teachers of English on how to get the most from their depart-
ment and raise achievement in English at KS4.

Senco – a network and training programme to get the most out of 
the SEN department

Governance – ensure that your governing body is well placed to pro-
vide the most effective leadership and challenge

Leadership – from NQT to executive principal, leadership training 
programmes and networks to support the growth of talent in your 
academy

Academy Leadership Programme – for aspiring principals of the fu-
ture; what are the essential characteristics, skills and competencies 
of	an	academy	leader?	(see	page	36)

Middle	Leadership Programme – a menu of twilight sessions for 
the critical drivers of change; choose your units; build an upskilled 
and bonded team that has the capacity to lead a sustainable rise in 
standards.

“The conferences have real quality, thought provoking, inspirational 
presentations on trends in education and the chance to network with 
national and international colleagues” (Academy Principal).

For	further	information	and	to	discuss	how	we	may	help,	please	
contact academies@theschoolsnetwork.org.uk
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3)	Challenge	&	Support
Learning	visits,	with	a	specific	focus,	to	other	academies	–	inspire,	
enthuse and develop targeted teams of staff

SIP – an accredited school leader to provide objective support and 
challenge to the principal

Subject audits – a departmental mini-Ofsted with lesson obser-
vation, review of documentation and structures, and support for 
improvements

e-networks – choose as many as you like from our range of email 
forums and share ideas, challenges, solutions, resources

Literacy and English networks – access to best practice, prefer-
ential rates on publications and resources, including case studies, 
strategies and resources and opportunities to network with leading 
practitioners

Re-engage your disengaged learners	–	identify	your	most	difficult	
student groups, re-engage them, give them a sense of purpose, 
direction and achievement; LACs, boys’ achievement, disruptive 
behaviour, self-esteem, respect for learning

SEN, vulnerable groups and inclusion services – ensure best value 
and the maximum impact on students’ progress and outcomes

“It has enabled us to improve standards of attainment, the results 
at 5 A*-C including English and maths were better than either of the 
predecessor schools. The Academy Support Programme was fo-
cused all around teaching and learning and raising standards, and 
working around senior and middle leaders” (Academy Principal).

For	further	information	and	to	discuss	how	we	may	help,	please	
contact academies@theschoolsnetwork.org.uk
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4)	Resources	&	Toolkits	
“The focus is always on how we can make things better, trying to 
grapple with the ‘yes, but how do you ensure that this is making a dif-
ference to delivery in the classroom?” (Academy	Principal).

“Maximising	KS4	Part	1	and	2” – each pack provides 99 proven 
strategies for raising achievement at KS4, ideal for use at INSET and 
planning sessions.; valuable tools for generating discussion and iden-
tifying practical action points 

“Maximising	achievement:	the	secrets	of	highly	successful	leadership	
teams” – supports senior leaders in reviewing current practice, chal-
lenging existing ideas and providing practical suggestions for future 
improvement; provides an interactive activity for a senior team away-
day or planning session

“Maximising	key	stage	5”	– practical ideas from successful schools 
and colleges about how to raise achievement post-16. Ideal for an 
interactive activity during a team meeting or planning day

“Maximising	achievement	at	KS4:	English” – for English departments, 
with 99 strategies to impact on achievement. Supports INSET activi-
ties, department planning meetings, writing a development plan and 
more.

Lesson Observation	–	with	film	footage,	Ofsted	criteria,	record	tem-
plates and feedback guidance, a toolkit to ensure that all know what 
good and outstanding look like, where they are n the spectrum and 
how	to	improve	(Available	Spring	2012)

Self evaluation – not only an Ofsted requirement, but essential to 
knowing where your strengths and weaknesses lie and what correc-
tive measures are needed

Assessment for Learning, Packs 1 and 2 – written by Dylan Wiliam, 
with	film	footage,	presentations,	resources	and	ideas

Leading and managing literacy across the curriculum – resource with 
everything you need to lead and manage literacy across the curricu-
lum	for	the	next	three	years	(CD	included)

Literacy skills INSET in a box – equivalent of 5 training sessions at 
whole-school or department level; CD with trainers’ resources and 
flash	cards	with	teaching	ideas	to	support	reading,	writing,		speaking	
and listening and narrowing the gender gap in every subject 

How to improve literacy in all subjects using new learning technolo-
gies – showing teachers and students how free or very cheap tech-
nologies	can	support	and	improve	literacy	across	all	subjects	(CD	
included)

For	further	information	and	to	discuss	how	we	may	help,	please	
contact academies@theschoolsnetwork.org.uk
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5)	Publications	
“SSAT were the touchstone for good practice and strategies that had 
already been implemented but they also provided the opportunity to learn 
from where people had made mistakes...” (Academy	Principal)

“Early academies – making a difference” •	 – the strategies to which se-
lected early academy principals attribute their successes

“By academies for academies” •	 – strengths in key school improvement 
activities across the academies movement

“Resource Packs 2.0”•	 	–	a	second	boxed	set	of	15	new	titles	reflecting	
15 current preoccupations; statutory requirements, successful practice 
and	further	learning	in	each	(see	page	37)

“Narrowing the gap in student performance: a review of good practice in •	
academies” – joint publication with DfE, April 2010

“Love literacy”•	  – practical book and classroom tool for teachers of any 
subject, containing lots of quick and easy ways to support improvement 
in speaking, listening, reading and writing skills

“Literacy skills activity book”•	  - written by literacy expert Geoff Barton, 10 
minute activities for tutor time, lesson starters or use outside the class-
room to improve students’ literacy skills. Ideal for students of any ability 
in KS3

“Head of English handbook”•	 - guide for new and aspiring heads of de-
partment on how to lead and manage a successful English department. 
Includes creating a vision, coaching and mentoring, Ofsted and subject 
inspection

6)	Quality	Marks	
Each quality mark is awarded at the end of a standard process: audit of 
current practice; a benchmarked report; strategies for development; guid-
ance and support; recognition and celebration

Specialism	Quality	Mark

Parental	Engagement	Quality	Mark

Community	Cohesion	Quality	Mark

Diversity	Quality	Mark

For	further	information	and	to	discuss	how	we	may	help,	please	
contact academies@theschoolsnetwork.org.uk
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Academy Leaders 
Programme

academies
update
academies news

September 2011 saw the launch of the 
Academy Leaders Programme, designed 
to support those who aspire to lead in an 
academy.   As the number of academies, 
in all their different guises, grows, it is 
essential to develop a new generation of 
leaders who can make the most of inde-
pendent status, shape the new landscape 
and continue to make a difference to 
student achievement.  This programme 
welcomed together academy leaders and 
prospective academy leaders across the 
experience range to deepen understand-
ing of the complexities and opportunities 
of academy status and share strategies of 
using increasing autonomy to maximize 
school performance. 
 

Our	launch	event	began	fittingly	at	the	
Department for Education. The event 
featured sessions from The Schools Net-
work and from leading academy principals 
across the country on themes such as 
developing a vision and a brand, working 
with another school, change manage-
ment and using independence.  Event 
two, hosted at The Westwood Academy 
in Coventry, included further opportunities 
to explore and discuss relationships with 
business partners and sponsors along 
with	reflections	on	accountability	frame-
works and setting up an academy from 
scratch.  Event three took place on 19th 
January	at	Westminster	Academy	with	
the	final	national	one	day	event	taking	
place in the Spring. Delegates also have 
the opportunity to personalise their pro-
gramme by selecting two further events 
from the full suite of national leadership 
programmes offered by The Schools 
Network.  We look forward to shaping our 
leadership offer for 2012-13.
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The titles are: 

Literacy• *
Maths & Numeracy• *
Science• *
Teaching and Learning• 
Post 16• *
Community Cohesion• 
Parental Engagement• 
New Technologies• 
SEN• 
PSHE• 
Behaviours• 
Transitions• 
Support Staff• 
Foundation Learning• 
Specialising• 

academies
update
academies news

Academy Resource Packs 2.0
Following	the	high	level	of	
interest	in	the	first	set	of	
resource packs, published 
just over 3 years ago, The 
Schools Network has now 
produced a second set of 
resource packs, with brand 
new titles. 

These are strategic level 
resources that provide an 
overview of 15 key preoc-
cupations	identified	by	
academy principals. Each of 
the 15 folders in the boxed 
set addresses a different 
theme and offers the politi-
cal and educational context, 
the statutory requirements, 
some examples of good 
practice and helpful sign-
posts to further information.  
 

*The contents of these 4 titles, carried 
forward	from	the	first	boxed	set,	are	
brand new and explore some of the 
most fundamental priorities for acad-
emies from new angles and with new 
approaches.

Full	boxed	set
Price	(non-members): £285.00 
Price	(members):	£190.00

Multiple	copies	of	individual	titles	are	also	
available.

For	further	information,	please	contact:

academies@theschoolsnetwork.org.uk
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Annual Conference - 
the ideas market

academies
update
academies news

The 5th annual Sponsored 
Academies Conference will take 
place	on	27-28	June	2012	in	
London. 

This year, it will have an entirely 
fresh look and feel. The confer-
ence will take the form of a mar-
ket – a market at which you can 
pick up, from colleagues in other 
academies, ideas and strategies 
– ideas and strategies that can 
be taken back to your academy 
and replicated unchanged or 
adapted to suit your needs.

The market stalls will be drop-in 
workshops, addressing com-
monly shared preoccupations 
and your critical priorities. They 
will focus on the practical and in-
novative ideas that you can take 
away with you. 

The market aisles will be strands that draw 
together the key priorities for different func-
tions	in	your	academy	(partners,	finance,	
achievement, student services, teaching 
and	learning).	Spend	the	whole	day	in	one	
aisle for intensive coverage, or move freely 
around different aisles to ensure wide expo-
sure to the priorities on your academy-wide 
agenda.

The conference will start with a working 
dinner in the evening of day 1 and will be 
followed by a full day of ideas-rich academy 
showcases. 

To reserve your advance place, please 
contact: 
academies@theschoolsnetwork.org.uk 
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What’s on at a 
glance?

academies
update
academies news

Special academies conference
(London)	29	February	2012 
ellen.renton@theschoolsnetwork.org.uk 
A conference for special school leaders to 
join in a debate about the place of special 
schools in the academies programme and 
to explore how special academies can 
work together.

 
Funding and finance events
A series of events to support academy 
finance	directors:

An	introduction	to	academy	finance
(Manchester)	21	March	2012
parmdip.lidder@theschoolsnetwork.org.uk 

Academy	financial	reporting
(York)	24	April	2012
(London)	26	April	2012
parmdip.lidder@theschoolsnetwork.org.uk 

Academies: the SEN forum
(London)	01	March	2012	
parmdip.lidder@theschoolsnetwork.org.uk 
This conference will look at the changing 
needs of the children in your academy, 
how to respond to them, and how to adapt 
your teaching and learning. During the 
day you will have the opportunity to listen 
to	leaders	in	the	field,	including	Professor	
Barry Carpenter, Associate Director at 
The Schools Network, and Lorraine Pe-
terson,	Chief	Executive	Officer	at	Nasen.	
You will also have the opportunity to share 
best practice with colleagues, and go 
away with practical strategies.

Independent schools and academies 
(London)	06	March	2012 
ellen.renton@theschoolsnetwork.org.uk 
A conference for school leaders from 
independent schools and academies that 
will explore ways independent schools 
and academies can work and learn to-
gether.

Academies Coach Tour 
(Midlands)	TBC	2012	
Deborah.perry@theschoolsnetwork.org.uk 
Delegates visit a number of academies 
on this two-day tour.  It provides a unique 
way	for	you	to	find	out	more	about	
the excellent work being achieved by 
academies.  With delegates from the 
worlds of education and business, the 
tour is an excellent opportunity to see 
a range of academies situated in new 
buildings.  Delegates will be taken on 
student and staff led tours and there will 
be opportunities to see work in progress 
and	to	also	find	out	about	innovative	
approaches being adopted by host 
academies. 

The Literacy Forum 
(Manchester	TBC)	23	March	2012	TBC
(London	TBC)	28	March	2012	TBC
sarah.hughes@theschoolsnetwork.org.uk 
A conference for literacy coordinators and 
heads of English looking to develop ef-
fective whole school strategies to improve 
literacy levels.

Primary academies conference: the 
importance of collaboration
(Manchester)	08	March	2012	
ellen.renton@theschoolsnetwork.org.uk 
A one day conference for leaders of 
primary academies and schools exploring 
acdemy status.  This event aims to 
explore effective ways of using status and 
is about being an academy, not about the 
hows and whys of becoming an academy.  
This is the second in our series and 
details can be seen on pp. 22-26.
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The HotboardTM

academies
update
academies news

From	its	early	beginnings	in	school	photography,	Ward-Hen-
dry’s philosophy has been to put creativity at the heart of what 
it does.  

Its offer has grown, as its ability to apply new thinking to help 
schools has brought it into the wider educational services 
arena – principally it has used its expertise in capturing the 
perfect image on camera to create storyboard displays to 
enhance learning environments. 

This strategy, to use stunning imagery to express a school’s 
vision and uniqueness, has put Ward-Hendry at the centre of 
some academies’ transition programmes:

“We are absolutely thrilled with our Storyboards. They have 
created a huge stir amongst the students, and visitors are 
equally impressed.” Ruth Robinson, founding principal North 
Oxfordshire Academy. 

Ward-Hendry’s	sponsorship	of	The	Schools	Network	(SSAT)	
2011 photography competition has enabled it to strengthen 
its ties both to the network and to the students and member 
academies themselves. 

Its ambition has matched that of many of its partners including 
City of London Academy, Southwark.  The key has been to 
really understand what schools are trying to achieve: it’s only 
then	that	creative	thinking	can	be	applied	to	finding	the	right	
answer. 
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The latest project 

Its approach has brought it into the heart of the classroom, with its 
latest innovation: The Hotboard™.

Rosendale primary school wanted a way to display children’s work 
quickly, in a way that was clean and minimal but also looked great. 
They wanted to ensure that when children’s work was displayed it 
would be given status. Kate Atkins, Head of School, explains:

“Ordinary display boards get tatty very quickly and are so time-
consuming to change that they are left up for long periods of time. 
This lowers the status of the children’s work and people stop looking 
at displays because they don’t change.  Ward-Hendry has the vision 
and the capability to help any headteacher transform their school 
environment.”

The new classroom display board idea was born during discus-
sions with Ward-Hendry: taking the current display ideas for staff 
photographs,	which	obviously	need	to	be	flexible	to	respond	to	
staff changes, the school asked if they could make a big version to 
display children’s work. A new solution was developed to the delight 
of the school.

Working in partnership with academies

“We think the Hotboard™ will work for any learning environment. 
In particular, we believe that progressive thinking within academies 
could really harness this new idea to the full”  (Michael	Ward-Hendry,	
Managing	Director).	

“This is a great example of how a strong idea can be developed, 
working in partnership with practitioner knowledge and experience. 
We are very excited about the opportunities it offers our Academy 
colleagues” (Sarah	Ward-Hendry,	Creative	Director).

The Hotboard™ has many applications, not just in the classroom, 
but	also	as	a	flexible	way	of	displaying	information	for	staff	and/or	
students, student work and imagery illustrating process as well as 
end product. Now, after several months in development, they are 
available to the education community, both in classroom format and 
a smaller version for school notice-board applications.      

For	further	information,	please	contact:
Olli Pugh - 0844 372 7337, email Olli@ward-hendry.com, 
www.ward-hendry.com 
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Stand Against Violence
Adam	Fouracre,	CEO,	Stand	Against	Violence	writes	about	his	
work at Taunton Academy

Stand Against Violence (SAV) is an educa-
tional charity with a difference. The char-

ity focuses on violence reduction and preven-
tion through education, using real life stories 
to demonstrate the impact violence can have 
on individuals, their families and their com-
munities. Within schools, SAV’s unique ap-
proach to educating young people has won it 
plaudits from across the UK, with some say-
ing they have cut out physical disagreements 
as a direct result.

Six years after the brutal murder of 17 year-old 
Lloyd	Fouracre	in	Somerset,	his	brother	Adam	
has been developing and delivering violence-
reduction activities across the county. Lloyd 
was beaten to death by a group of youths in an 
alcohol-fuelled attack in 2005. The aim of Adam’s 
work is to reduce mindless violence by using his 
brother’s tragic story to educate others.  

SAV at the Taunton Academy

Adam formed the charity Stand Against Violence 
to commemorate Lloyd and continue his work. 
SAV has done much work with local Somerset 
schools and has achieved some very impressive 
results. 
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SAV was invited to deliver workshops at the Taunton Academy as 
part of their enrichment programme. These interactive discussion 
groups ran for an hour, giving students the time and opportunity to 
explore the issues associated with violence.
SAV’s	unique	approach	includes	a	short	film	of	the	night	Lloyd	
Fouracre	was	killed	which	acts	as	a	focal	point	for	each	workshop	
and generates topics for discussion that are close to members of 
the audience. At Taunton Academy, following a screening,  students 
were encouraged to consider not only the victim and their family but 
also the impact on the wider community, including the offenders and 
the emergency services.
Each of the two workshops generated a high level of interest among 
the year 10 students and SAV has been invited back to host subse-
quent sessions. In its continuing work with the academy, which has 
included	running	one	of	its	charity	workshop	days	involving	first	aid	
and personal safety training, SAV has reached over one hundred 
young people.

’Adam and his team effectively communicate to their audiences in 
an unapologetically direct style, yet in such a way that demonstrates 

how lives are changed by violent acts.’ 

Taunton	Academy	principal,		Mark	Trusson
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A unique approach – a major impact

The charity offers a wide variety of educational services, 
from free online resources, lessons and workshops to 
fully organised learning days.

Looking to the future

The charity will continue to work closely with the Taun-
ton Academy to develop new services and resources 
according to the needs of staff and students as well as 
introducing a peer-led educational service. This will en-
able SAV to deliver sessions to whole year groups and 
will	benefit	more	young	people.	After	introducing	the	pilot	
in Somerset, SAV intends to expand and develop these 
services to for use by academies and schools nationally.

More	information	on	SAV	school	resources	from:

info@sav-ed.co.uk 

or visit the SAV website at:

www.sav-ed.co.uk 
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The Data team at The Schools Network is 
offering a wide range of new and continu-
ing support for professional development 
in the new year.  Our accreditation for 
aspiring and existing data managers, the 
NDMA	(National	Data	Managers’	Award)	
is now working with its fourth cohort and 
has proved very successful in both rec-
ognising and developing the skills of this 
group of key staff in schools and acad-
emies who can often be working in com-
parative	isolation.		We	offer	two	NDMA 
packages depending on the candidates’ 
existing experience:  accreditation only, 
via	a	portfolio	of	evidence	(accredited	
via	Edexcel),	or	consultancy	support	
and accreditation.  We are introducing a 
new event on 13th	March	in	London	for	
recently-appointed data managers called 
“Seeing the whole picture”, when we plan 
to give a comprehensive overview of the 
current data scene and share best prac-
tice.

data support

Watch out this term for the phased 
release of our new data enabler 
toolkit resource which will offer a 
new, more user-friendly version of 
the	Jesson	frameworks	and	new	
and revised additional resources to 
support data use in schools.

For	more	information	on	any	of	
these events or products, please 
contact the team at 
etools@theschoolsnetwork.org.uk 

The	significant	changes	to	RAISEonline	
attracted a great deal of interest in the 
autumn.		Following	the	London	event	on	
January	17th,	we	have	a	full-day	work-
shop focusing on helping schools and 
academies to analyse their own RAISE 
reports and introducing them to the on-
line version which allows much greater 
drilling down to pupil groups;  and on the 
8th	March	we	shall	be	working	on	school	
RAISE	and	FFT	reports	–	both	paper-
based and interactive – to see what the 
two viewpoints have to say about student 
achievement and how this can be trans-
lated into action.
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